This work derives from a doctoral research study which looked at the differences in students ' 
ethnomusicology. In discussing the students' attitudes towards learning in a traditional Brazilian university music school, it was necessary to be aware of their views, conflicts and expectations as well as the kinds of skills and knowledge they used when learning music. In understanding the students' attitudes towards learning at EMUFRJ, there is a need to reflect upon new perspectives and possibly offer ideas to change the current approach.

T h e r e s e a r c h q u e s t i o n s
The study is focused on the following research questions:
What
is the nature of the attitudes, values, beliefs and behaviour of the music students at the Music School with regard to their music learning processes and their experiences of music education? Subsidiary questions arising from this main research question are: What types of skills and knowledge do students with formal and informal backgrounds bring to the university? What advantages and disadvantages do formal and informal backgrounds have in relation to students' experiences in the university?
What kinds of conflict are caused by the fact that students from formal and informal backgrounds all study on the same course?
M e t h o d o l o g y
The research questions were addressed through questionnaires, interviews and observations with first-year students who had started their academic year in 2003. The fieldwork for this research was carried out over 3 months. The use of a variety of data sources in this study
allowed the researcher to obtain a diversity of perspectives and information on the same issue. The researcher was able to draw on the strengths of some methods while overcoming the shortcomings of others, in the sense that one method can complement another and thus achieve a higher degree of validity and reliability in the findings. In addition, by taking various perspectives, the researcher can gain a more holistic view of the setting (Sarantakos, 1998; Denzin & Lincoln, 2000) .
The aim of the questionnaire was to provide basic data which could guide the researcher in selecting a sample of students for interviews from a large population. The purpose was to give the researcher an overview of all the students ' backgrounds, so Formal learning can be defined as the type of institutionalised education which follows a defined curriculum, within an organised and structured context, is led by a teacher, and where rules and traditions for teaching are formalised (LaBelle, 1984; Fornas et al., 1995; Gullberg & Brandstrom, 2004) . Fornas et al (1995, p. 230) 
argue that an institutionalised (formalised) learning process is often goal-oriented with ready-made aims, curricula and study plans. In this case, students do not know the details of the goals but they know or believe that someone -the teachers, the head-teacher or the school board -has laid down plans, and aims, for their instruction. The knowledge and competence which are to be acquired are well-defined.
In terms of formal music learning the same concept can be applied. According to Green (2002, p. 3) (Campbell, 2001) . Smilde (2009) 
puts it thus 'within informal learning all aspects of learning -what to learn, how to learn and for how long -are in the hands of the individual learner, in general without interference of teachers'. For Green (2002), informal music learning involves a set of practices in which musicians 'teach themselves or pick up skills and knowledge, usually with the help or encouragement of their family or peers, by watching and imitating musicians around them and by making reference to recordings' (p. 5).
Informal learning practices can be summarised in 'five key principles ' (D'Amore, 2009 Comparing both modes of learning, one of the differences between formal and informal modes is that the formal mode focuses more on teaching than learning (Green, 2002) . This implies a transmission of legitimised knowledge by the school, which is regarded as high-status knowledge. Young's theory (1971) The opposite has been found among students of popular music. They possessed 'low status knowledge' since they were not traditionally musically literate as they developed aural knowledge, which basically implied playing by ear and copying music by ear; they developed their creativity through composing, making arrangements and improvising; they learned with peers, with whom they acquired knowledge and skills in a group, which supports the findings of other research such as that of Green (2002) , Cohen (1991) and Finnegan (1989) .
This process is also explained by the situated learning theory (Lave & Wenger, 1991) Finnegan (1989, p. 141) C o n fl i c t s , a d v a n t a g e s a n d d i s a d v a n t a g e s o f f o r m a l a n d i n f o r m a l l e a r n i n g Green (2002, p. 71) , in her interviews with pop musicians, observed that although reading scores remains uncommon among pop musicians, many of them complain that they lack this ability: 'all of those who did not read felt they were lacking something in some way'. Usually pop musicians seek formal education in order to gain 'many analytic and notation skills' which will be 'additional to their informally acquired knowledge and skills' (Green, 2001, p. 163) . (Green, 2003, p. 264) . Nettl (1995) and Kingsbury's (1988) 
It seems normal that the first moments at EMUFRJ are a challenge for all students, regardless of their background. Obviously, in the case of those students who come from an informal background, there is an attempt to be part of that culture; thus they learn the rules and adapt to the new setting. For students used to formal institutions, the adaptation process is easier although they also have difficulties. Both types of students faced conflicts in matching their expectations with the new reality. Some of the conflicts could be seen to arise from the Eurocentric conception of music established at music schools, which imposes patterns regarding attitudes and behaviour towards making music and also ways of forming relationships with people from the music community. One ideological problem related to the implied superiority of classical music is that it tends to perpetuate the values of particular, interested social groups at the expense of others
A Eurocentric view of music predominates at the music school because its culture is shaped by European music from the past. It is the same view found in
B r i d g i n g t h e g a p b e t w e e n i n t e g r a t i o n a n d r e n e w a l o f t e a c h i n g s t r a t e g i e s
We have seen that both modes of learning -formal and informal -have advantages and disadvantages in preparing music students to encounter the world of university music education. In integrating both modes there will be an attempt to make use of the advantages of each mode which can benefit students' processes. Musicians must have a university education that enables them to develop both theoretical and intuitive knowledge, balancing aural and technical skills. Emphasis on the ear in tandem with improvisational skills could lead to a freer approach, in which the search for technical improvement or other enlargement of knowledge could take place naturally and from an internal necessity. The entire music community would benefit by means of an integrated approach. Students from a predominantly popular music background can benefit from those whose background is more firmly in the classical realm and vice versa in a dialogical and healthy exchange. One possibility would be to include skills and knowledge from informal practices in university music classrooms (Green, 2008) 
B r i n g i n g i n f o r m a l p r a c t i c e s t o t h e f o r m a l cl a s s r o o m
According to Green (2002 Green ( , 2008 
